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0.1Prcject Fo. | lﬁg:_

VERIFIED BY PROJECT

- bilingual educaticn applied research unit
project b.e.s.t.
n.y.c. consortium on bilingual education

CONTENT ANALYSIS SCHEDULE
FOii BILINGUAL EDUCATION P..0GiAiiS

lesearch Assistant _QQS:&:OP G'DDE._C\\(-’_.L_
o.o¥ame of Project __Q[:Q)lg‘ci'_g P &L _
0.3 Address of Project B&gm Egck “nLnnﬁ_E\.gmcgm‘&Osr.y &\'\ool O'\‘S"'r‘\'c{“

0.4 2430 G’Q..Y.-PS‘\LQ.L--_--._...
Sevm Jose, Cali€. 95125

Date Yo, M, 1872

-

.05 STATE

0.5 . __

1-Alasika
2-Arizona
3.-California
4~=Colorado
5-Connecticut
6-Florida
7-Guarn:
8-Idzho
CeIllinois
10-Indiana

11-Louisiana
12-iiaine
13-liassachusetts
14-i{ichigan
15-tontana
16-New Hampshire
17-Hev Jersey
18-New iexico
16-Nev Yori:
20-Chio

21-01zhone
22-Oregon
23-Pennsylvania
R24=_liode Island
25-Texas

26-Utah
27-Veiriont
28-Washington
20-lisconsin
30-Other (specify)

1.0 P.OJZCT HISTONY, FUNDING AND SCOPZ
1.1 Year Project began under Title VII:

see 97 - 1965 1.1 _0_,7_.___
roject 07 - 1970
No, 17 - 1971

2.0 FURDING (ilark all that apply)

2.1 1-Any P.ICQ funding of BILINGUAL progren, if Title 2.1 _0
VII continues or expands that program
O-no prior funding nentioned
T 2.2 Year prior funding began 2.2 0
2.3 Prior bilingual pro ram"ir}voJ)ved: 2.3 _0. ...

” 2.4

1-early childhood (pPre i + X
2-elementary students (grades 1-6)
3-secondary students (grades 7-12)
O~not specified

Source of prior bilingual program funding:

2., ..




Je ~dreee of I.Lu‘)bct B&Qm ) LK un..n_o_..b..g’.

0., 4920 Go. -_\/._PL\LQ-.-..-,--.,..
Soom \ToseJ Coli€. 95125

.05

1.0 P.
1.1

STATZ

1-=-Alasita
2-Arizona
3-California
4~Colorado
5-Connecticut
6~Florida

7 <Guar:
8~Idzho
CeIllinois
10-Indianz

11-Louisiana
12-1:aine
13-liassachusetts
14-iiichigan
15-iiontans
16-New Hampshire
17-llew Jersey
18-tlew iiexico
16-Nerr Yoiri:
20-Chio

{OJ=CT HISTO.Y, FUNDING AND SCOPT
Year Project beran undesr Title VII

see
Project
No.

97 - 1565
- 1870
17 - 1SN

2.0 FUNDING (ifark all thut apply)
1-Any P.IC.. funding of BILINGUAL progran, if Title 2.1 _0
VII continues or expands that progran

CO-no prior funding mentioned

2.1

2.2
2.3

2.4

2.5

2.7

2.8
2.G

3.0 1-If a UNIVZISITY is vorking with tie Title VII prograi,

O-none

Year nrior funding began

Prior bilingual pr(grau 1nvo%ved

1-early childhood
2-elementary students (grades 1-6)
3-secondairy students

O~not specified

Source of prior bilingual program fundinz: 2.4

j=-local
2-state
3-foundation

ple‘ + X

A-unlve181ty

5-federal (specify) _.
6-other (specify) __

(grades 7-12)

_QrY éphooi UIiSTTr v«

0.5 .9

e e mcm——

21-Clzacna
22-0Oregon
<3~-Pennsylvania
24-_ode Island
25-Teras

26<Utah
27-Veinont
20-ilashington
20-llisconsin
3C-Other (specify)

1.1 .07

2.2 _0Q
23 .0 ...

i o T

.t e e

1~CONCURRENT funding of progrem(s); if cooperating 2.5 @)
with Title VII progrem
O-no concurrent funding entioned

Concurrent program coooeratlnv with Title VII involves: 2.6

i-early childhood (gre HOES h)

2-elementery students (grades 1-6)
3-secondary students

-teachers
O-not specified

(grades 7-12)

Source of concurrent funding, if cooperating vith Title VII

program:
1~local
2-state
3-university

Total Title VII grant (fi

4-federal (specify)_______ .

S-other (spec1ﬁy)
S-found 7o e

ret year only) ) 2.8 4-? QJ..6‘

2.7

. e - —

0

s - e

Total funds for concurrent prograu(s) coopessting with 2.9 0
Title VII { ir<t verx)

specify which: San Jose Sinte Colleg -

New™Mexico Stake (W

CAaKing SWCEL- ESL course)

.-



page 2
" 4.0 SCOPE of P.OJZCT

4.1 Nunbers of schools inveived in Title VII presran: 4ol __\_,____
1-one L=-four O-nct specified
2-two 5-five
3-three G~other
4.2 Totel number of students in Hrogra: A.First year 4e2 4 _ﬁD
Z.Second year B 450
C.Third yeaxr C .

The ¥otal number includes 56 cross ege tutors
> 4.3 Grade level of students in progran; number of classes per '
rade and total number of students by grouped grade levels
%by second year)

Number of laber of 4.3 Pk &D
Grade Classes _. Grage Classes. _. A 90
PS-PreSchool . . . _. T-grade 7 . .. ... .. B
{-Kndgtn 2 S~grade 8 ... c__..
PSK 60 TOTAL HC. students PS and X S-grade v ... . .. T

5. . TCTAL students gr. 7-¢

1-made 1 R 10-grade 10 _ __
2-grade 2 R 11-grade 11 .  __.
3-grade 3 . 12-grade 12 __.
L~grade 4 C _.._.. TOTAL studeants gr. 10-12
5-grade g T
6-grade
A qu

. TOTAL STidents gr. 1-&

4.l 1-All classes graded bl .-..[-.
2-Al11 classes ungraded

3-Some classes ungraded
If ungraded, specify ages or grades grouped together: ____ __ ___ .. _____._
5.0 P.10CESS VAIABLES - STUDEHTS (Sociolinguistic)
5.1 Students Dominant and Native language interaction and
cultural affiliation (Indicate nuiber of students in each
category and specify cultural affiliation in box)
(Circle any information which is inferred and write INF.)

' Non-Fnglisk Dominant, -7 Fnylish Dcmna»t, 5.0 Ho. G
1, Total I .N-E Dom - HGIT II.2-Dom - NG
Non~English ‘ = ' x . HE don I 8& .S.S-O/U
lother Ton~ue __‘ ' L i | N3
¢ '..._-.-.-.-......,.-......., .......... 3 Z don nsS. .
é» 2. To‘tal r§ 2 4 2 e s s e s ae e aaa s 4 IIl 5

II, S-Dom - mi7 . TBIT

English
ifother-Toncue
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vt cers?
Taae 1ovel.

ang total mmber oI swdenis o gio.ed
econd year)

Nunber of lInrter of Ue3 PSK 60
Grzde Clesses_ _. Grade Classes. _ A 90
PS-PreScheol .. _. T-grede 7 ... . B3
Kefndgtn TR §-crade § ... . c
PSK 6O _TOTAL ilC. students PS and . S-gvace v . . ...
5o ICTAL students gr. 7-C

1-nrade 1 - N 10-gzrade 16 . _ ...
2-grade 2 RN R 1i-grade 11 _.
3-grade 3 meeeaan 12-grece 12 .
L-grace 4 S ... I0TAL stucdents gr. 10-12
5-grade 5
6-—gra%e 6
490 10rArSHidents gr. 1-6

4o 1-41) classes graded bed ,_,.[_,

2~411 classes unrraded

3-5Some classes ungraded

If ungraded, specify ages or grades grouncd together: ___ . Y
5.0 P..OCESS VA'IABLES - STUDENTS (Sociolinguistic)

5.1 Students Dominant and ilative language interection and

cultural affiliation (Indicate muber of students in each

category and specify cultwial affiliation in box)

(Circle any information which is inferved and write INF.)

% Hon-Inziisl: Dominant, |77 Eydish Dopinant 5.0 Ho., §o.
1, Total I1 5t pon - umiT, II.Z-Dom = NGIT

Non-English | CiEce: 1 B S50/
lother Toncue _‘ |2 i © B-Al

b 4 T den ns.

2. Total 1L Tovom - mm . MBI I
English < i
lother-Tongue _ I 68 T, oy 1I nS .
................... | £
o
I Total llon-inglish  II %otal Dnglish Cotrd S-Dom 6 8 '-{:5 /.
Dominant: __ _ Dorndnant: | Il= I]‘j II?

TIrcluding shkdents ho As wot fo.r'*i;'\.ngt_ O~ b?\'\hauo.(
\ns-\'rwc\'aov\ but .s’\w\P\Y act as 4ukors

Tt e s e st e

Kig llon-Inglish Dominant ... ... I English Dominant = )
H-% Dom  N-BMT E~Dor HeiiT
Non-English - Zxample: a native Spanish spealsr <xample:  a native Spanish
Liother- Tongue | who uses Spanish in nmost contacts spealzer vho uses Spanish only in
t though lie may !mov Inglish fapiliar contacts, and Englisl *-
B coe. ...} An 8ll others: school, work. .
N~Z Dom -~ &I —iog - 2.0
English Bxemple: (rare) a native _nzlis: | ‘mmoles: 1)a native Z.speaking
tother Tongue spea}:ing. Puerto ‘ican child, acculturated Anerican who may
'born in Hew Yoil. wlio retwins or &y Dot lmow a second lang.
to Pu.ric "dco and necoiss 2)a native I, spealiing
;Spam.sh doninant ilextican-Aerican child vho has a
1 ininal receptive 'mowledge of ,
Spanisi, but has a Latin culture 5
: affiliatior
}




AP

pege

5.2 Cultural ox Ethnic identificaticn of target students in progran

by number and $ of each:

Indigenois americans: thinber
) A1 Navajo a

42 Cherolee A2 ...

A3 Gther (specify) . A3......

A TOTAL No. of Juericen Incian &
Afnericans of other ethnic bac':yrounds:

B1 liexican~American

B2 Puerto-.:ican 32 ......
B3 Cuban B3 ... .
B4 Othe:r Spenish-Anerican

(swecify) 34 .
B TOTAL No. of Spanish~ 5 ga.

spealiing Auericans

C Portuguese-/nerican C.......
D Franco-iuerican . ...
P (Chinese-American |
G Zslinmo ¢ ...
H lussian E oL
J Other J

I TOTAL number of N-FIT target
students

5.3

P Cent of

Total

-k e ® o

......

......

population, if specified; by anumber and per ceunt.

a . PAnglns. . 2. S
2 .ﬁﬁﬁgks. »

N II TOTAL number of EiT students
other then target population

if inferred,

Students check (V) .
VT
-~
o e
e
” -

p

.o - -

c

£ e

lad cer e

i

22 i ieee
<
"

e
ed e eaes

-

» ceeen

» ceeen

5 —eene

«

7P Ll ee..

-

» .

A

77 i ecemns

N

Ethnic identity of English mother tongue students cther than target

......

5.4 Students' native language ox mother tongue if DIFFE IK7
frin their dominant language. S5e4 . ,--O .......
(specify)
Douinant, language Different llative Lar-uaze iwmber, Per. Cent
1-Bnglish L L ee. el e
2-Spanish e e e e

5.5 Students' Doninant Language and Zrtent of Bilingualisn



871 wenican-dnerican 31_.%2 \Ss.- S
P2 Puerte-.ican 32 ... . 1z .

B2 Culan 83 ..., .
&4 Cther Spenisii~Anerican

(erecify)
TCTAL lio. of Snanish-
spea.iing Luericans

.....

C Portuguese-/mierican Co..... P
D Franco-anerican ) e
T Chinese-dnerican F oo - .
G Zstino G _..... ... S
II' ussian S e

J Other Jdooo.. . - .

I TCTAL number of H-ZT target
students

............

5.3 Zthnic identity of Znglish nother tongue students cther tlan target
population, if specified; by aumber and per cent.

o1.NS
o NS ¢

II TCTAL mmbexr of ZIT students
other then tarret popuwlation s

......

......

.............

......

5.4 Students' native language ox ilother tcugue if DIFFE. ILY
fron their dominant language.

b Q...
(specify)

Douinant, language Pifferent, Hative Lapruaze ihwiver Per. Cent
l-dnglish . -
2=Spanish ... T
5.5 Students' Dominant Languege and :tent of Dilingualis: T W
Doninant language !t Nwaber of lionolingua.‘ shver of students Bilingual
of students in progra;r  Students ! to any extent
Fuaber 5 not ilo. ‘,'3! not :only listening spealiing
spec. . shec., comprreliension -ability
' Hlo. S Moo
c 6% maush 45 Xy
A ____ /merican ) ’
\ Indian , __ .. . 3
d  lavajo e -
A2 Cnerokee .. i o i
A3 Keresan ) . ) ’
Mﬂ,‘l Other (spec.) ‘% -
5 8. Spanish &5 X
¢ o o e O b X Som e ...
p F:'enbcughue e
F ... Chinese o . L
¢ " Ealimo ..
H ___  .ussian —— . S
h Gther (spec.) . U ) |

1
1




5.6 ..ecruitment of Students:
0 = not specified ]
1 =~ Znglish liotier Tongue and ilon Znglish iiother Tongue

page 4

55 5

Students are recuired to participate in the bilinpual progran
2 =~ Only N-ZIT are vecuired to take nvogran HRIT's participation

is voluntary

- Bath BT end =T nactseiantd ig - - ..
E ) Both EIT and "'-&.T particination is Jolgg%éyof project (in additjon to

Students selected atcoriing to some cri

5.7 Proportion of ' .om punils in project crea: see Chart C

n.ss~ not specified on the caeit
5.8 Comaunity Characteristics (mar: ally that appl;:)

(% if more than one category, indicate percen® for each)
inner city-ghetto,barrio = %
major city %
- small city, town or suburb é
= wural, farm = 7 7
~ other (specify)
reservation
5.6 A. Socio-economic status of N-EMP particijating students
(indicate specifi: nercent of low SIS)
B. Average family income, if wentioned
n.s. -anot specified

1
2
3
4
5

5.10 Socio-econoncmic .status of LIT Harticipating students
(indicate specific percent of low SES on the blan':)
n.a. -not applicable (no EIT)
00 =not specified

511 Proportion of migrant students in project
(Indicate specific nercent)
n.s. ~not specified

6.0 SOCIOLIIGUISTIC SUNVEY

6.1 Project states that a sociolinguistic survey:
: I for il for
u=ILT group 2.1 growd

1 was made
2 will be made

0 notl mentioned

L A — - .
e e e e e mas

- o Vea e .

6.2 If a sociolinguistic survey was or will be nade,
marl: all groups included:

2y _amm coe " T

Yanguage
57 .3

5.6 _R

e o

509 AI&. A‘l_q__.o__o O
2. NS __

5,10 .. . N3

5.1 _ 0. %.




So.riLnli chavacteristies (naxr: «lly that apol 3;) 5.6 %
(% if more tha: ore category, mdlcate percént for each)
1 = imner city-jhette,tarrio %
2 = najor city _ %
3 = small city, town or suburb %
4 = iural, farm T
5 " other (spec:.fy)
reservation
5.9 A. Socio-economic status of ¥-BMP vartic: sating students 5. A, J_QQ_°_O
(incicate specific percent of lov S.S)
B. hAverage fa.mlly incone, if wnentioned Z. m!}.S“__
n.s. .not specified
5.10  Socio-econoncmic status of ILiT »articipating students 5.1C .. . NS

(indicate specific percent of low SES on the blank:)
n.a. -not applicable (no iT)
0 =not specified

5.11 Proportion of nigrant students in project 5.11 ‘_Q_ . °_°.
(Indicate specific nercent)
n.s. -not specified

* 6.0 SOCIOLINGUISTIC SUTVIY
6.1 Project states that a sociolinguistic survey: 5.1 1 _ﬂ__O_‘
I for II fox IT..0. ..
=T group 20 grovn
1 was nade .
2 wili. be wnade . .
o not nentioned L
6.2 If a sociolinguistic survey was or 1ill be ade, 6.21I_ _NO.
mari all groups included: i1’ e,
I N-EMT IT &7
1 parents .
2 children
3 teachers
4 corxmunity —— M}
5 others e R
(snecify)

6.3 Language douinance of i-I1iT groups (caecl: A_parents, o .. chilcren, C  teachers)
mll e deteimined by the e::tent eacli language is used in different domains
tirough various neans of cormunicat’.on. .
€.g. specify extent descrintively: never, sometimes, aluays 5.3 A nNna’

Ee]
USE NCH-EWGLISH LAIG. USE IiGLISH S . { L
DGIAINS ¢ LIST;_.I ING n.)PJ:MKIIIU_ _;.Jz._D_I_ I_(;_t}I_A_I_l.I_I_ L.I_I:‘,_’“_"_"_I_I_'.C_ SPLAKN ,I_lI;v CADING AL I;I ;!
1 Houe AR SRR S I
2 Church e e AERTRES N
3 School e e e R Cee e
4 Viow’s ! R N
5 Socializing || 71111110 Sl RS RS
6 lleighborhood: ... .. . .. . .. ... B B S S .
7 f*lm-TV-radlo __________ e ; )
Sﬂaeazinesnevf.s e e ..
¢ Gthers S Ce e I e
(specify)
(4] ’ ’
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6.4

6.5

6.6

ON
.
2

6.8

6.10

If not included in survey; how was student's language dominanc

deternined? 1 II
=il miT

1-inferred by use of surname

2-established by formal testing of sivdents
3-assessed by informal means (specify how)
A-Iéot menti%ned hovr lansuase doninance was

AT,A 10
(SN

cenaatlL

Sociolinguistic Survey ipcludes: (check all that apply)
An analysis to determine if an interlangusge exists
in the community, (e.g., a mixture of two languages
vhich serves as a single system of communication for
& group of people).
1-yes
O=-no

- re Ve aa

seiclin-victic svive includes itciic coveriag:

L-RIT parents' attitudes toward maintenance of child's
N-ZiT in particular domains of use or comnlete shift
to English

1-yes

0-no

EiT parents' attitudes toward their children's learning
of the N-ZIT language

1=yes

O-no

Children's own attitudes regarding the second language
they are learning and the speakers of that language
1-yes

O-no

If not included in survey how were parental and/or
commnnity attitudes toweid N-@iT maintenaince
determined?

1-will not be assessed

2-will be assessed; metliod not specified

3-has been or will be assessed by method other than

[T RPNy -

6.sNQAL

e —— . -

6.7NQ

L L

N4

sociolinguistic survey (snecify how) 'p_q,r endy | [)'}'9-—“\)\ LWwS

1-After sociolinguistic survey is irade, how does it influence
program? (specify) (e.g. transfer or maintenance instructional
progranms)

O-not mentioned

6.10,_N O\



IES ~ PE e [SIPP0 ~ AR M R L Y A Y

& group of people).

i-yes

0-no

seciclizmivictic avivyes includes Lt ocevering:

u=IT parents' attitudes toward maintenance of child's 6.6_!‘“9‘—.“

N=-&iT in particular domains of use or comslete shift
to Inglish

1=yes
53 0-no

5.7 AT parents' attitudes toward their children's learning 6.7_0.9'.__‘_
of the N-EIT language
1-yes
O-no

6.8 Children's own attitudes regarding the second lancuage 6.S_r\___m
they are learning and the speakers of that language
1-yes
O-no

6.6 If not included in survey hov were parental and/ov 6.9,_::.5__“_
community attitudes towzid H-diT maintenance
determined?
1-will not be assessed
2-will be assessed; nmetliod not specified
3-has been or will be assessed by method other than

sociolinzuistic survey (specify hox«)_gq,rg.n+ |nterylews

6.10 1-After sociolinguistic survey is rade, how does it influence 6.10__b_?§
progran? (specify) (e.g. transfer or naintenance instiuctional
prograns)

O-not mentioned
7.0 STAFF SELECTION

7.1 Linguistic baciground of project teachers, by nuiber in each category:
(indicate non-English language in each ho::)

e v . Languase dominance not specified (if any infornation is not
',..2. liother tongue not specified specified; cross out that

not specified whether wmonolingual or bilingual heading and corplete the
rest of the chart)

- ® m———.—-

A-iionolingrusl B-3ilingual 7.1
I 1 E Do, astionotingual | D=l .1__1.’@1_._____1. { I oA No.
NEMT Nz N ] IB. hs .
11 E Dom II A
?E . Nz N= II B
Dom ---------- R DI T Y oo o v e
1 e = M= s\
P hdt et Be ks e e e s s s oa E'lB —
A Total Humber B Total MNumber 0
Ilonolingual Bilingual g % }o—o é

.. N N E (3
Total lhr:ber
of YTeacheis
Y




page 6

7.2 Linguistic background of project aides or varanrofessionals, by number:
¥ (indicate non-English language in each boxi

1. v Language dominance not specified (If any information is not
2, _\e lMother tongue not specified specified, cross out that
-, Not specified whether monolinguel or bilinguel heading and complete the

rest of the chart)

A Monolingual B Bilingual
7.2 NO. %
I N-E Dom . | Iai _ns ___
N-EMT ! IB |
(A II4 |
1I E Dom ! II B N
BT ' , II1A —
' i II'B vy
II E Dom ' ; ! T 120 o
T N-miT . ; ; B ¥ 1009/p-
: ! N g
N Total Number '
4 Total Number B Total Number of aides or
‘ Monolinguel Bilin peraprofessionals
(porttwme equivelen D(' 6“*"\ a Mc’)
7.3 Lan e used by bilingual progran tcac.icys: 7.3

lMark all thet apply
1-Bilingual teachers teach in only one lenguage

la-Bilingual teachers who teach in only one language teach in their
dominant language, whether that.is their native or second language.

Bilingual teachers who teach in only one langusge teach in their
native language:
1b-only if native language is also their dominant language
1c-even if native languege is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of wvhich is their dominant language.

O-language(s)used by teachers not specified

7.4 Lan e ed by bilingual yic-zo .idos or paraprorcssicnals” 7.4_3__
(tiark all that apply

1-Bilingual aides instruct in only one language
la=-Bilingual aides who ingtruct in only one language teach in

their dominant language, whether or not it is their native language
- ; s Wi A : .
t'ilineu~) ~1desS who ingtruct in eply onec 1-ne. tcach in their native 1l £l




Ry S

(Al

II & —_—
II E Dom ' II B __
miT N . II_l:‘L -
: | II'E vy ___
II, £ Don ' , ' T A0 0o
N-I:T ' , 3 ¥ 100
7 ! N_$
N Total Number '
A Total Humber B Total Number of aides or
Monolingueal Bilingual peraprofessionals

(Port e .qva,-??::ro(' plull K me

7.3 Language(s) used by bilingual progran tcac..ers: 7.3 :L
llark all thet apply

1-Bilingual teachers teach in only one lenguage

1ae=-Bilingual teachers who teach in only one language teach in their
dominant languege, whether that is their native or second language.

Bilinguael teachers who teach in only one language teach in their
. native language:
1b-only if native language is also their dominant language
Te-even if native lenguage is not their dominant language
1-0-not specified

2-Bilingual teachers teach in both their native and second language,
regardless of which is their dominant language.

O-language(s)used by teachers not specified

7.4 Lan els) used by bilingual »ig-zm ides 2L paransecessienals” 7“*—3-—
(liark all that apply

1-Bilingual aides instruct in only one language

1a-Bilingual aides who instruot in only one language teach in
their dominant language, whether or not it is their native lenguage.

t'iiingusl~23ides who i%gtruét in only ono long. teach in their nat%%; lang.:
Tb=only if netive lingucee is (leso thoeir deninont 1o:mu ce
Te-cvor if active language is not their douinant language
1-0 not specified

2-Bilingual aides instruct in both their native and second language,
regardless of which is their dominant language.

O-language(s) used by bilingual Hx¢ -o: aidss nob sccilied

7.5 Cultural affiliation of teachers, aides, prciesct director and evaluators by
number and percent (tark all that applys Specify cultural affiliation.

A, Teachers No. % B, Adides No, % C. Proj. Director D. Evaluator(s)No. %

M-A. 120 MA %1000 Mey.Am ._A_a_n lo 1 100
Bogo 4 g0

O-not specifiaa

e —————
——
S ——— —— — — ——
S —

13




7.6 Selection of N-@iT teachers from local cormunity page T
O-not specified 7.6 No. %
Huaber of N-IIT program teachers fron local community nS—

and % _____of tolal N-EIT teachers, ’

7.7  Humber and Proportion of teachers and aides of sare 77 lo. 5
cultural background as N-all studepts: . L R0
indicate specific peicent on the bl.asz, or B 8100

if specified descriptively,
_ 1-few
ST e
3-many
4-most

7.8 Teacher Qualifications - Training and c:pericnce priox
(Indicate number of teachers with each qualification, 7

5-more than half
O-not specified

té’ “roject no. 's
Lo nb

if given)

n.s.-qualifications not spcified
O-previous courses not specified

1. - e -
standardized proficiency test of the non-Inglich language through

Re. ..

.____previous teaching in local ares/live in tlc co.Lamigy; netence

_teacher must neet a specified level of language proficiency on a
vhich (s)he will instruct

. teacher must meet a specified level of communicative competence in
the non-Znglish language determined by a structured interview/fl ency

. ___previous teaching through N-ZT (in country where it is a native/native-~

Lille
QL1

language, in Peace Corps)

_..courses in N-EIT languege structure and usagg’ linsuistics or FL trainin

-

PUPR-

10. __

0

_couwrses in Ii-Z 11teraturr—_;’ ox liteizcy in Soapigh

;nust be bilin-sual I
~any previous education through I~IiT/content of covwses learnec taroush

courses in teaching SL/audio lingual anproach i e

_courses in methods of teaching N-&if 1§1nguage/1anruage develoent

11. ___ courses in methods of teaching content (e.g. math)’in N-ZZiT

0-No staff training mentioned

.

12.____certification in ESL/or eimerience teachin:, 1SL
13. ___! certification in teaching N-ziiT
1. _ . cross cultural courses
15. ___courses in the cultural lieritage, values, deep culture of i{l-AiT or
16., ___other cualifications; specify travel
8.0 STAFF DEVELOPIENT 8.1 A NS
B NS

8.1 The project is offering training for tezchers  A. For 3. For Porc-




R e S L s

Sy
L-inost
5-nore than half
O-not specified

1
Tecacher Qualifications - Training and e:pericace )rlo;,_,’tg svoject no.'s
(Indicate nuaber of teachers with each qualification, e '
if given)

n.s.-cualifications not spcified
O-previcus courses not specified
1. _ _ teacher iwust meet a specified level of language prOfICIGI’lC‘y on a
""" standardized proficiency test of the non-Englich language through
vhich (s)he will instruct

2.. . teacher must ieet & specified levcl of cominnicative competence in
"7 the non-Inglish language deternined by a structured 1nterv1e-¢f'! en%y
3., __previous teaching through I-IiT (in country where it is a nativ n(. LLve~
language, in Peace Corps) o
L.____previous teaching in local areg/live in tlc cotnmity” seteice
5., __.courses in N-HIT languege structure and usage’ 1i: 1~u:.st~‘ cs o FL tiainin
6. ___courscs in II-Q lﬂte;atmg or liteiacy in Soopist
Te :must be bilingual )
8. __any previous gducation through I'-IiT/content of cowses leo.::nec tuﬂohnn
c. courses in teaching ISL/aucio lingual amorcacl JeilT
10. courses in methods of teaching N33 T lan:*uaffe/lwrum,e develoxtent
ll.u" courses in wethods of teaching content (e.g. uatn)’m N-ZiT
12. . certification in ESL/ox esmerience teachins SL
13.____| certification in teachlnfr H-TIT
14. cross cultural courses
15._-6: courses in the cultural heritage, values, deep culture of 1I-3iT ox
16._:_-: other cualifications, specify travel
8.0 STAFF DEVELOPLENT 8.1 A NS
i3 B h S

0-No staff training mentioncd
8.1 7The project is offering training for teachers 4, Tor 5
N

and or L)?l"a_g__LOfCSS.LODalg in the follow*n" arcas:Teaciieis };_"
(uark all that apply)

n.s.-Training indicated, but nature not specified ,
1-English as their second language .. .. ... _. _.... ...
2-Tne teaching of inglish as a second lansuage
3-i as their second language. ... ... ... ..... .. ... . .
L~The teaching of X as a second la nm.age .
5-iiethods of teachng otiaer acaceinic su ects o
6-.xctnods of teaching other acadenic su.a,;ect.)

in X language

L I R R e T T T S S SR . S e e w—

BN | 5,],[9
0.2 Stated -~oals of teacher trainiac ave: 8.2 II | : : 2 lo Students

-I N-EMI' II EMI
| 2 Fnal 1-Understandin~ of socio-cultursl value$ . and practices ox_ . ¥ ~ Y .
2-Cross-cultural training
Evo.‘ J-Sensitivity to ethnocentricism and linruistic snobbery
| P'q b-;arareness oi the socisl-emotional developnent of
‘ 5-Surategies for accomodating the difierent learning Y
styles o7
6-Stratecies for coznitive cevelopment of Y
E-Strategies for reinforcin:, the seli-csteem of
-Methods of cross-cultural teaching or teaching the
bicultural component,
9-Formlation of pupil performance objectives

— -

——

T

10-Methods of evaluation of pupil performance objectives
List specific gourses if given (or Xerux and attach)

. See xerox hoC
ERIC
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8.2 Methods of Teachier Training: (Mark all that apply) 8.3

1-courses

2-experiential, teaching supervised by nmester teachexr

3-workshops where teachers offer suggestions to each other

4-use of video-tapes of teachersfor feedbacl: on hoy they are doing
S-cross-cultural sensitivity training, t-grouns

6-interaction analysis (e.g. Flanders systen)

7-other (specify)

8.4 Project provides Zeleased time to teachers and paraproffesion- 8.4 ‘
als for joint lesson planninz: 1-yes O- not mentioned

C

12 8.5 Project orovides for Dbaraprofessionals to receive course credit 8.5 ..l .

- et

toward eventual certification: 1-yes O-not mentioned
Hou? (specify

—va -matim o - ———

8.6 Parsprofessional's xole: 8.€ o2r5._

1-teaching whole class
1 wal 2-teaching snall groups
3-tutoring individually
E\& l lg-cleriC%lt to
-contiibuting bi:ultural component
hou ? Qides bested eachoarticieant onthe IDT in Ochpberand Moy and
p'2  6-liaison uith parents Loﬁée\g\-d o- profile sheelr on eath child:

P’ § 8.7 Traiping for project t teachers and paraorofessionals_is. given by: 8.7 A.._7..,.
(mark all that apply) A for teachers B for aides B_12
O-not specified
1-University faculty
Final 2-Project's Master Teachers
3-projec'2,‘s teacl;ers o —
4-other (speci —
Ev“". .70 -?ro\'\e'ci ;D‘\f'y"-cv or *;‘ . .—.x no. %
qu 8.8 Number and Proportion of persomnel miving teacher training who 8.81 | /DD
are: CAT Y-
1-bilingual B
2-bicultural
 3-N-TiT (specify background)

o o

" 8.9 Training is »rovided: 8.5 J.,-R-.
1-dvring a sumer session
2-during the academic year
3-other (specify)

8.10 E:tent of training: 8.10 é‘ ___L__
T B (indicate no. of hours) 5.5 "

A 1-approxinately ecuivalent to a 5 ... ueelly 6

C 2 colleg> course 6 .. monthly S

e -

2-nore than one cousse 7 bi-nonthly
(R ]




-

n 3 2 IS aren
0. el RSN TR IS Vool =S .- e v oLealioned

C

12 &.5 Project orevides for psraprofessionals to receive course credit 8.5 L..

lowerd eventual certification: 1-yes O-not mentioned
How? (specify)

- — — - -

8.6 Parsorofessional's_vole: 8.¢ °2r5.

1-teaching whole class

s o\ 2-teaching snall gioups
Fina 3-tutoring individually
E l 4~-clerical

VA 5-ccntributing to  bisltural component

hou 2 Qlides tested eachparticeant on the IDT in Ochberand Moy and

Pt3 6-liaison with parents cbﬁ\?\'—“d o profile shetr on eothh dm(d‘

1§

P 8.7 Iraining for project teachers and pargprofessionals.is given by: 8.7 4 ._7 -
(merk all that apply) A for teachers B for zides B__37
O-not specified
1-University faculty — —
Final R-Project's lMastos Teachers e —_— *
3-project's teachers
Eval  4-other (specify)

———— . Sase aumen

-t m—— n——

7- Prajeck Di rector R % no. %
P‘q 8.8 Number and Proportion of personnel siving teacher training who 8.81 ; (DD \
are: 23" Ieb \
1-bilingual 3 — .
2-bicultural

3-N-ET (specify background)

" 8.9 Iraining is »rovided: 8.9 ..‘,.1_
1-dvring a summer session
2-during the acadenic year
3-other (specify)

8.10 Ertent of training: 8.10 h)

Lo 3 (indicate no. of hows) S5

A 1-approximately ecuivalent to a 5 ..y ueeldy 6 .

12 colleg: course 6 _____ monthly [
C 2-nore than onz ccuise 7 e .. bi-nonthly

3=less than one course
4-other (specify) __

G @ Bie s Gt amm e W am

no. %
8.11 Nunber and Proportion of ieachers ctiending training: 8.11 4,. 10O
or: if specified descriptively, indicate:
O-not specified €-post
' { 1-1 00% 7“many
C 2-iore than 75% 8-fev
3-50-74% S-other (specify) __ _ ’
4=25-50¢"
5-1-245
9.0 TZACHERS' ATTITUDES
9.1 Teachers'attitudes are asgessed: (Mari all that =u)ly) S.1 _ON.

O-not mentioned

cy 1-to N-&IT language or dialect
2-to N-EMT students - expectations of achievenent
3-to N-EIT culture

4=prior to participation in bilinzual Lroject
5-after project training
6-after participation for a period of tinie in project

7-through a questionnaire L
8-other (specify)

. - Bt B vt o o




10.0 STAFF PATTE NS

10.1 Staff patterns: (aarl: 211 that apply)10.2 Staff:

—— - — e -

O-not specified 1-bilingual teacher
. 1-teen teaching 2-ISL teacher 10.2 43,4
2-cluster teaching 3-bilingual coordinator
3-shared resource teacihei /~aides or paraprofessionals
4-other (specify) __ . . _ _. 5-consultant psychotherapist
or guidance cox)mselor
' 6~other (specify) ..
Cy 0
10.3 Average muider of pupils ver. cless: 10.3 ..\.3_.--..
O-not specified
C 2l ) :
10.4 Average mumber of. sides or paraprofessionals ver. class: 0.4 2=
O-not specified
10.5 Average nwbex. of. J-RIT ox bilingual rides (or para- 10.5

P ) professionals) per clas:
(’ U-not specified

iculty in learning

10.6 uSpecial aide to pupils having most diff

Ly A T A 2 & A

is given:
1~-individually by: 3-teacher
2-in siall groups 4-special remedial teacher
O-not specified 5-paraprofessional
_ 6-parent tutor
Pval: 7-older student tutor
8-peer tutor
! G-not specified

10-no special help given
& Fy o

10.6 __.2_',31__5"'7

11.0 INST UCTIONAL COiPONENT - DULATION .lD ENTLIT OF BILINGUAL COMPOILINT

11.1 Duration of 3ilingual Educution (policy) I 11

I-ZT language will be maintained in program: S wdi. & IOh

(mar): all that apply) NELT EHT

O-not =pecified how long

1-as the alternative language of learning
for as long as desired

2-as the pediw:r of instruction foi special
subject natter (e.g. cultural heritage)

3-only for the length of time necessary for
the accuisition of sufficient inglish to
neimit learming of acadenic content at an
acceptable level in ZEnglish

e - B

- -oan -———

.- oo - -

)

S e o e e e BT, TN

P

O-not aentioned

aY ne-at 3 1l ao _nagbg A

11.2 How many_ years does project stote is optinmal for instauction

-e—e - - w

for I-ZT growp through N-EIT languace to continue?

11,

& 20

JENT

- NS

11.1 1 .“_b‘ﬁ“
II . -
II; ...%...

11.2 ,___S“___




.. S N . H P .
el eI e Y. e

¢ "‘10.4 fyerage mumber of sides or paraprofessiopals, ver. clsss: 104 .___:2-.-_.~
C-not specified
10.5 Average. nwbex. of. I=Tl or bilingual rides (or para- 10.5 _.a_.- ..
P S arofessionals) per. clas:
¢ O-not specified
10.6 Szecial aide to pupils having most difficulty in learning 10.6 .3.'.3,..5 ,7
is. given:
1-individually by: 3-teacher
2-in saall groups 4-special remedizl teachexr
C-not siecified 5-paraprofessionzl
6-parent tutor
Pval- 7-older student tutor
8-peer tutor
P‘ G-not specified

10-no special helo given

11.0 INST.UCTIOUAL COiPONEN'T - DU.ATIOH .lD ZITSIT OF BILINGUAL COMPONZINT

11.1 Duration of Bilingual Educution (policy) 1 11 11,
N-4T language will be maintained in program: 2 w0ii & DCh < 00
(mar): all that applyT Pl iy o diy JENT

O-not =zpecified how long

1-as the alternative languwage of learning e e——_—— n S
for as long &s desired

2-as the mediw: of instruction foi special
subject nattor (e.g. cwltural heritage)

3-only fo: the lengith of time necessary for
the acruisition of sufficient Ingzlish to

. - .-

newiit learning of acadenic content at an 11.1I1 _0hS_
acccptable level in inglisn I ). -
1, TV “

11.2 llow many_years does project stote is optinal for instiuction 1.2 j..

- .

e s Ple a8 Tam e . TN s e vt eem e e P At Sy PR A S S e

p 5 O-not mentioned
( I 2 if for a particuwlar mumber of years:
1234@678910 11213

‘- “ s ea .e EYT Y c .. s w@ s e
- . . cawe . o ce e .

_ (if specified in terns of a condition, please state it -
e.g. "if a child begins learning in i-ZuT and English in Pre-¥,
H-GiT instruction should continue through high-school®)

-

.,
!
LE T}

4

Duration of Bilingual Zducation (in practice) (lfar): all that apply)

11.3 Second lancuege learning is introducea in which grade: 1.31 1%

code: C= N.A. (if no miT) II (4.

p 1+ 14+ I _ 1Y .
{1 for each growy .A. Pre-l K 1 2 3 4 5 67 8 ¢ 10 11 12
¢ iz o e X

I1 EDOL D X
IR .: DOk/MENT K i




pece 10

11.4, The.cusrent. oroject vill. be_linegd to. a future Lilingual
3 Progran at ihe indicated grade. level: (incicate specific crade)
00 0 not srodes ' . 14 Voc.
- gzoode: (if no IIT) gpecified 1-3 4-6 7-C 10-12 13-collerc training
Jled D01
I lema = BT, .
113, :3=DOLi/NEIT

- . . oo - o ce. s oa
-~ .« e ..t .o o .o . o= .o

Y .o .. .o . - . - .o

code: 13=Collere or University (Other profession=? training) 1.4 I ...
{/=Federal, State, oi Private Vocational Jot training Ii..]. .-

P S

11.5 Second lenguage. learning for. Inghish doninant students is 11.5 1 g
arojected through grade: ﬁ. . .
p 00 if O not grades
?5 code:  mo BT specified 1 2 3 4 5 6 7 8 5 10 1 12
II BF
1L, N-ZiT/Z Dom . ..

—— - e ot Gmme e o S Sl @ oo car o - -0 .o

e c@ s Sms @ W sSe e oo o= P .e -ee

11.6 Learning in. their rative language for. Non-inglish. dominent, 1.6 9.
students is projected through grades
O=not specified/Crade 1 2 3 4 6 7 8 ¢ 10 11 12

11.7 The amount of instructional time in and th ough their native language
per day for H=IiT stucdents who are H-C doninant is:

code: O=not specified rFnath s = science Ss = social studies

1.7 1.8 1.9
iiin. per day Total Min. per Subjects taught ¢ of time per day of
of instiuction day of any in native lang. instructich T
- throngh iRl .o . ~ABSHIHEHIOR ot e e ---;;4-%-;:;;1,:-!.-.@.1!; ey
re Xi‘;.....--......w.--.-..-;.--...-._..-.,...-.-.3..--‘,-..--.,..-..--..,.......'..--.
AT e - CTLY0. L uMss. e Tige B0
(q @ Li-atknld ... 2720 M §8 T Tl gn =50 .......ak the
' 2 ... BSceeeens 20 e A4 35 e e
3'....-.........-...-..,.--_.*.........--.:...-....--......-..-.
A s e e masm e
S R

J'-..--,_--.....-...--................-................... ces -

Toeen

-~
. . s

s e s ee ® s e s aes e s o @en s @ s s e me o s st 2T

EMC 11.10 The amount of instructional tize in and through their native language
e for N=-CiT students wiio are Pnglish doninant is:

\




L 4 . ®

11.5 vecend dangeage learning fop .npiicn diainant sicdeats is Tied I, 9
srojected through grade: TS .
p 00 if 0O not graces
?S cocc. no ST specified 1 2 2 4 5 & 7 8 S 10 11 12
: 11 4% — e e et o e e e e e e
1% NeT/2 Dom T T e
5 Learping in theix native language for. Non-inglish dominart 1.6 .9

students is projected throurh grade:

.. — e S e - -

O=not soecified/Crade 1 2 3 4 6 786 ¢ 16 11 12

11.7 The amount of instructional time in and tiuough taeir native language .
per day for H-3.T students vhs are H-C doninant is: )

code: O=not specified mFueth s = science ss = gocial studies

11.7 1.6 11.,

iiin, per day Total Min. per Subjects taught % of time per day of

of instauction day of any in native lang. instructich T

throngh il-4l -.-..,....ins:tr&ctim RPN 74 or s N -30- S
S S USROS < - S

TR S-SRI & NN ') ss..--...--..--..Ii.s:.or.ﬁ.ig...-.--,80% -
Cy ¢ 1-20en1d3. 000000220 0 00 g ERE X - ey (NN ot the

I . : e .
AR r:no .......... 5 ........... T start;
biiviimen.. e -- . ‘g . ..---So0at
g- * tmea me -~ e @ oo - « .6'- e e+ e ocs e s s0 . e, sma ’ *k.—

. ...................................... R L Bt ttreremseseiio et d
e e e e e e e e oo .. en
e e 18

1?) .................... boooer e g tetriasesiians fio. .......... —
WL .t 4
12 12

11.10 The amount of instructional tiae in and tharough thei: native language
for II-CIT students wiio are Inzlish douinant is:

code: G = not specified Il . = not applicable, no M-i:T, T dom students

11.10 11.11 11.12
.in, ver day Total iiin. per Subjects taught % of time per day of
of instruction day of any in native lang. instruction
mronmn-“m ...... ‘ma.tmtion-.... DI 4 Yo 1) ' R 00y
Bral: ,-..ao.:i A3 0NN s:me-.-:.v.o.u-.s.rqrv..,m.haos‘ = 0%
R XTET SN F 7 NN ,Cwlkv.r.&-.‘:.“.‘))b"‘[ Ap.0l. MmO
3 .................. .0 2.’0 ................ Y\\.Sh’* ..... PR e e
i e e e e e e e ;3
Cq ‘ib ................... forme e e Joo e e v
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11 ‘ 11
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11.13 1-Progran is one-\2y - only non-Inglish ..other Tongue 1.13 . 4 _.
students (including N-EIT-English doninant). English
iiother tongue students do not receive instruction in
a seconu language
O-no Znglish ilother tongue students
2= 2 vay - BT learn the second language
11.14 The anount of instructional time in aad tlivrough theiir second language
for pupils wlio are native speaers of fnglish is:

code: = not specified N.A. = not applicable, no English :T students
11.14 ' 11.15 11.15
1iin, per day Total min, pexr Subjects taught & of time ver day
of instruction day of any in second lang. of instruction
© Mwough N-LT | _dmstruetion .. ... Lol througa N-&I . .
Weell | 2D-A0 . . .,  I80. . .iCwltare, hjstery Preel A6 M 50,
1T .8Hu33. ... ... A70 ... ... . kulture,history 1 ong L
2 . U &70.. . ... Cultrve, histryia w2
3 e e e e V3
4 P e e e e e e el e
- . I 5.... C —
6 . e e U i 6. .
7 . 7
& e e e .8
S R S
10 eeh SRR .10
"y oo 4 11
L T i RPN -
11.17 lixed or. separate language \isage by, teacher and/ox aide 11,17 R,3,4:3
in the classroonm (marl: 11 that apnly) .

O-not specified

1-languages are never nixed by either the teacher, aide or the
pupil in any one class period; only one language is used.

2-the second language is used exclusjvely by the teacher,aide
and pupils during at least one portion of the school day.

3-the teacher uses one language exclusively within a class period:
pupils .are allowed to use either native or second language.

L-the teacher uses only one language: however, the aide or para-
professional uses another during the saile class period: students
nay use either,

5-the teacher reinforces any conversation initiated by the child
through the use of vhichever language the child has used at the time.

6-constant switching from one language to another by teacher during
lesson.

7-the teacher uses English and the paraprofessional then translates

g
&
§
H
;
3
§
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LAn, pel tuy 100&d Lln.e pev CUTjets o IT el L e e
of instiruction day of any in second lang. of ainstiuction
Yowoush F-4ll . dnstruction . . . ... L. throua N-Z7 0
el ADA0 ., /8D . . Cul) fure, hishry Fresil &6 - 570 ..

1T ...84u35. ... ... A0 ... ... kulrure, history 1, B S

2 Q70.. . . Culbwce hiskry 2 nd

2 L e

Lo L e e e e e e b

5 . 5

6 . . ' 16

T L ! 7

8 '8

P .. S ...

10 ' ! .10

11 ! : 11

D

—ea
-
N

11.17 Hized or. separate lansusge usage by teacher and/ox aide 11,17 R,3,4.9

e e .

in the classroon (mar!: all that apoly) L
O-not specified >
1-languages are nevei iuicted by either the teacher, aide ox the

Pupil in any one class period; only one language is used.
2-the second languaze is used exclusively by the teacher,aide
and pupils during at least one portion of the school day.
3~the teacher uses one language exclusively within a class period:
pupils.are allowed to use either native or second language.
4-the teacher uses only one language; however, the aide or para-
professional uses another during the sane class period: students
_ nay use either,
5-the teacher reinforces any conversaticn initiated by tie child
through the use of vhichever language the child has used at the time.

G-constant switching from one language to ancther by teacher during
lesson.

7-the teacher uses Inglish and the paraprofessional then translates
the sane material for H-IIT pupils.

8-other (sumarize)

12.0 1ETHODS OF SECOND LANUCUAGE TZACHING

(iiar: all that apply: some projects may use a combination 12.0.-£;2;§%
of methods) e
1-dudio-linguel havit skills or behavioral approach. Rnphasis

on communication. Includes contrastive analysis of sounds

(units) in both languages by teacher and students, student

repitition of tapes and/or fluent teachers' model sentence

patterns until responses are automatic. Structural drills and

dialogues are systematically presented. Includes direct as~

sociation between object and word in second language in a
* secuence of patterns learned in complete sentences. Inductive-

generalizations drawn fion examples.

2-Trapsforpational-cognitive appreach
Acguiring an understanding of the structural patterns or
gramiatical rules of a language.




_____

page 12

2a-inductive -generative epproach: through listening to compunication,
perhaps of peers, and attempting tue new language in situations which
call for the student to gererste sentences - test his understanding.
(the way native language is acquired)
Includes direct association between object, picture or action and
word in second language.

2b-deductive . - the cognitive code epproach: through initial formal
study and analysis of grarmatical structures, then applying them through
examples, i.e. ansvering cuestions, or transforning affirmative sentences
to negative, declarative to interrogative, active to passive.

S-Grarmar - Transiation ilethod
Formal study of rules of grammer and translation from first language
to second. Emphasis on reading in second language rather than using
it for oral communication.

13.0 DCHMIN/NT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-}* Language Skills Sequence
(*Audiolingual Hethod: listening, speaking, reading and writing)
1

I
Nen Eng dom Eng dom
students _Students
A in don B in A in dom B in
lang second lang second
lang leng

0 = not specified
(Use not applicable (n.a.) if project has no Eng. dom. students)

131 Second language listening-speal:ing 13.1 1B '

skills are learned: IB_)

1-concurrently with do:inant lansuage
listening~-speaking skills X X

2~after a specified level of coampe-
tency achieved in listening-speal:ing
skills in Ccorinant lan:uage

3-a specified period of time aftier
listening~-speaking skills in dorincat
languacsa taught

e Pher o a

13.2 AL sequence followed:
1-Listening~-speaking proficiency
precedes introduction of reading

X X

o' -




w negalive, dcclaratiive e 1iteidl, at .ve,; acillve to tzsci. .,

o=Grareiar - Tranglation ilethod
Fornal study of ruies of gremmer and translaticn from first language
to second. Hmphasis on reading in second language rather than using
it for oral communication.

13.0 DCIINAIT AND SECOND LANGUAGE SKILLS SEQUENCE

AL-iI* Language Skills Secuence
(*Audiolingual tiethod: listening, speaking, reading and writing)
I 11

Non Erg dom Ing dom
students students
A in don B in A in dom B in
lang second lang second
lang lang

= not specified
(Use not applicable (n.a.) if project hies no Mng. dom. students)

13.1 Second languege listening-speal:ing 13.1 1B ! -
sliiills are leaimed: IIB_§)
1-concurrently with Zoninsnt lanruage
listening-spealing stills X X

2-after a specified level of compe-
tency achieved in listening-spealiing
skills in Ccominent lan uage

3-a specified period of time after
listening-spealing skills in donincat
languara taught

e Ppe o &

13.2 IA ___"___
13.2 ALl sequence followed: IB_§
1-Listening-speaking proficiency IIA_|
precedes introduction of reading _>_<_ _X_ _K ,_)C IIB_|
2-leading is taught concurrently
with listening-speaking skills — . e —
3-Learning to read overlaps learning
of listening-spealing siills — — — —
L-There is some overlap bectween
learning to read and to write o —_— . -
13.3 Listening-spesl:ing proficiency 13.3 Ii _ :_2; i
determined by: IB_R.
1-ueasure of listening-speal:ing ITA 2
proficiency . . __ IIB_ &
2-informal assessment by teacher Z _X, . .Z :X
12.4 Second language reading skills 13.4. IB..‘Z.__

are learned: IIB Q

1-concurrently with learning to read
in dominant lansuage

2-after a speciriea sevel of dorinant ;(“ e
language reading competence ol .!..
achievement

3-a specified period of time after
(learninc; to read in doninant language
. e.g. & specific grade)
4-before learning to read in dominent
languay;e cenm .
K-Era- Dome No more than Hoo of the "°~l"‘ﬁ Cunts  gidifable for
' Y : : de ove COhce
! insvructional moterials  will be expen ‘h‘\?.r P

O 5 formation an

.o e

o
a lar\awa,%a.— A;oelo‘am nt a Ehg\\s '
CO Ve,c-]
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()a%l- il o~

No less than  b0% ot H\e&r?‘lcd’ (t\umc\s

O&a\\a\:\c— Lor \nstruchio materials will be
ended on Woterials Aesx%t\e.& o improve

w I\ Concept formation and hnaum&e, Aeve\ormen+

in S cAni Sh.

falp K fﬁ.h\s\\ébm- Ng ‘Q.SS an 60/ oc +\’\€. F'"'Qe'd'.
availsble -gor wstruetional ma‘h.ma\s

\»\‘\ btt&ezm&«.& on  materials dtmﬁhtd
o improve conce ¥ formoationond \a Ao &

deve,\oPmu\‘\ \n panish,

' lo.?oto GMAQ \- Ev\a. &um Ea.c,\—\ ’C\r.s\’ %ro.ée O\r\\\d \A)\\\

ko.uc.o.vo.\\u\o 290 .winutes ot dimstruction AQ\Y
'ﬂ\row% out ‘he PPOJC.C,* Ye.o.f

Tririolly all Ena-dom children will receive QDOD
of their instelckion in Sgoanish. 37:
\east the \ast month /tay) of the ‘aro\seo\' y eour
50 o/. of \nstruchion wWill'he n S anishy
Each Fiest rade h\d Wi\ receive o. ™R Wy
Oc an howr Q’s W&GK °¢ +u+°|""\ ‘C\'P"'\'\
or «.SIX‘P’\ rode: anidh dom vxa,av
be tant in Octbber and zx*e—qdw\, ‘Hr\rbua\\(Mavy)
Eo.o\ ?VSQLC\' Lirst %mdﬂ" will a(.c.en)o_,q

™ N mAaam DQ Y mmu.‘\'e.s deau

inshruction (avere &) tr M&tha.hy)qme,rigq‘\
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13.5 lleading is introduced:
4=individually, when child is ready
or at a specific time during grade: -h

3

13.6 “eading readiness is determined by:
1-test of reading readiness
2-informal teacher assessment

13.7 Grade level reading is expected:

13,8 Grade level academic achievement (math, science, etc.) in the

1-in firet grade
2-in second grade
3~in third grade
4L=in fourth grade
5-in fifth grade
6-in sixth grade
7-other (specify)

SECOND language is expected:
1-in the first grade

2-second grade
3-third grade
4L-fourth grade
5-fifth grade
b6-sixth ;rade

7-other (specify)

14,0 INTZGIATION OF SECOND LANGUAGE LEATNING WITH OTHER LEARNING:

(mark all that apoly)

oage 13

I II
Non Eng dom Eng donm
students students _
A B A. B
dom second don second
lang lang lang lang

—- -

e rt .

A

I

cvamrten
————a
P o

* own—s

X

13.5 1A &
IB,

IIA .

1B &

13,6 IA_ °?__
IB_ & .

IIA 2
IIB_2. ..

13,7 Ta_&
IB_6 .

IIA
IIB_

I=N-E

1-Second language learning is only a sep-
arate subject for English-spealing stu-

dents;

subjecis.

the second language is not used
as a medium of instruction for other

2-Second lanquage learning is both a sep-

dom
students

II=E

13.8 IB_o&
IIB.Q .

0 135
140 1=

dom
students




«
-

13.6 “ecding readiness is determined by:

1-test of reading readiness
. 2=informal teaclier assessiient

13.7 Grade level reading is expected:

1-in first grade
2-in second giade
3~in third grade
4=in fourth grade
5-in fifth grade
€-in sixth grade
7-other (specify)

SECOND language is expected:
1-in the first grade
2-second grade
3-third grade
4=fourth grade
5-fifth zrade
6-sixtl ;rade
7-other (specify)

(mark all that apoly)

1-Second language learning is only a sep-
arate subject for English-speal:ing stu-
dents; the second language is not used
as a 22diun of instruction for other
subjeeis.

2-Seccnd lanquage learning is both a sep-
arate subject and elso a uedium of
instruction for other subjects.

3-Second lenguage learning is always in-
tegr: ted with the learning of oourse
conteut (such as social studies) or as
a mediun of cognitive development.

4~Lcadenic content taught in the native
lenguage iz used as the referential
content of second language learning
(the seme concept taught in the native
language is taught in the second
language).

5-Different academic content is teught
in the second language from that which
is taught in the native language.

O-not specified

6-other (specify)

I= N-BE
dom
students

13.8 Grade level academic achievement (math, science, etc.) in the

14.0 IHNTZEGIATION OF SECOND LANGUAGE LEARNING WITH OTHEDR LEARNING:

II=E
dom
students

- —

X

14,0 1_3;3

11,375__
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15.0 TREATLENT OF CHILD'S LANGUAGE: I I 5o |
N¥on iEng. dom, Eng. dom. IB__{
stedonts ___ ‘students . ILA_{ _

i -indom. B2nd 4 B 2nd  IIB_J

lang. long. &ng., lang.

1-The child's language is respected.
It is not-corrected, rather, all
of the child's speech is accepted.
However, the teacher provides a
model of the standard language
aiming toward child's eventual
control of the standard form. Z

2-The child's language is corrected-
the teacher points out errors and
denonstrates the standard form.

——tse ——— -— e Sctmane

3-Other (specify)
0-Not specified
16.0 HATERIALS

16.1 Reading Materials-Types
Peading Materiels are: (mark all that apply)
1-Linguistically based
o) (lexrill or Miami Linguistic
F\h veaders, ITA, etc.) 16.1 IA__ YA II.___ I

E Vo \ 2-Bagal readers

‘)'l \ 3-Dialect readers

4-Experience charts (stfories

dictated by children) X X .X_ X

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:

1-Grade 1 16214 N IL.

2-Grade 2

3~Grade 3

4-Beyond Grade 3

O-not specified , , .
(Plewne inlin %~ ) 0 Jing =)

16.3 The following are technicues and materials used for second language learning:
O-none specified :
1-pattern drills
2=dial og menorization

-choral repetition

(f).<opo

RN

< 11



> B
A
N

Qaeedior I VG4 - 9 e Lle b alad
control cf the standard form. )f
2-The child's language is corrected-

the teacher points out errors and
denionstrates the standard form.

- comamas — o — ——

3-Cther (specify)

0-Not specified

-—— —— —— - aw

16.0 HATERIALS

16.1 Reading Meterials-Types
Deading Materials are: (mark all that apply)
1-Linguistically based

. &\ (ierrill or lMiami Linguistic _
F\Y\ readers, ITA, etc.) 6.1 IA___ 1A L. 13____
‘ E\M&\ 2-Basal readers — — — —
P?« \ 3-Dialect readers —— —— — —
L-Dperience charts (stories
dictated by children) X X X X

16.2 If some reading material is in
the child's dialect, indicate how
long it is used:
1~Grade 1 18214 NA IL.

2-Grade 2
3~Grade 3
4-Beyond Grade 3
0-not specified .
(leme dnlinctr L o Tlan =)
16.3 The following are techniques and materials used for second language learning:
O-none specified
1-pattern drills
2-diaZ og memorization
-~choral repetition
songs
regraried instruction
stories_read to children \r"\,me S
AUDIO VISUAL AIDES
7-filna, filrstrips

flannel or magnetic voards

[.ﬂ ol -realia, graphic displays
' Gétecords, tapes

Eval 1-listening centers
12 ti-media approach

P 21 Experiential ¢
. 13-role playing
‘ 14-puppetry
JAt. 15-experience charts
Eva 16-primery typewriter
2 17-learning through direct experience
‘0 with materials e.g. Montessori
i8-activity centers-chosen by child
1G-other (specify)
Learning outside the classroom:
20-field trips
21- guggested TV programs
22- - ther (specify)

a5 - flaghcards-aundio SekS ra
- Cculbural achvitie) X

bl 111

|

il
=L T R R R
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page 15

The sources of Hon-English materials and textbool:s are: 16.4, 3, R} ,5
(mar: all that apply) _
O-not specified
1-are yritten by native speakers of that language
2-comme. .ially prepared and published in countries where

N-E is the native language
3~developed by the project's own bilingual staff '
L=developed by the staff of another bilingusl project (specify which)
5-developed in conjenction with project perents
6-developed by or with members of N-RMT community
7-are culturally appropriate for N-E culture

(specify how this is determined)
8-are cross cultural
G-commercially prepared and published in the U.S.
10-are translations of U.S. texts
11-are coordinated with materials used in the regular subject

curriculum
12-other (spevify)

The specific bilingual/bicultural materials used in the language 16.5 l
component are:
O-not specified

1-xerox attuched-page and document _Q_@&}___

O STUDENT GROUPING

Student uping; mixed or separated into dominant language 17.1 5' §

groups: (mark all that apply)

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-mixed for language learning

3-mixed for some academic subject learning

L-mixed for non-academic learning; art, music, gym, health

5-separated for native and second langusge learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

Nede = (20 LT studerts)

17.2

Students are grouped for language instruction: 17.2 ____!_4__2.
(mark all that apply) A-more than  the time D Less than 3 the tikhe
O-not specified

1-total class __x____ ——

2-small groups (specify size) . o ¥

3-individual instruction . oo e

17.3 Criteria for grouping: Students

I Non Eng IT Eng dom qlm don
dom 2T © NAT
1-by age X X

O-not specified

s




(speciyy how tals is cetermined)

8-are cross cultural

S-commercially prepared and published in the U.S.

10-are translaticns of U.S. texts

11-are coordinated with materials used in the regular subject
curriculua

12-other (specify)

16.5 The specific bilingusl/bicultural materials used in the language 16.5 l

2 component are:
g O-not specified

inal. 1-xerox att.ched-page and document _C_.eé}_
Eval

17.C STUDENT GROUPING

17.1 Student grouping; mixed or separated into dominant language 171 S' b

grouwps: (mark all that apply)

O-not specified

Pupils of both linguistic groups are:

1-always mixed for all learning

2-nmixed for language learning

3-nixed for some academic subject learning

4-mixed for non-academic learning; art, music, gym, health

5-separated for native and second language learning into
dominant language groups

6-separated for most academic subject learning into dominant
language groups

7-never nixed for language or other academic learning

8-other (specify)

Neds = (0 27 stucents) !
17.2 Students are groured for language instruction: 17.2 Q
(mark all trat apply) A-nore than 7 the time D Less than 3 the tide

O-not specified

1-total class ...X_..._ ———e
2-small groups (specify size) e —
3-individual instruction e ————

17.3 Criteria for grouping: Students
O-not specified I Non Eng II Eng dom qll'::ng don
‘ dom T - NALT
1-by age X X
P ] O 2Ly native language
f 3-by dominant language

4-by language proficiency
(ex. level of reading skill)____
n.a. not applicable
(no E,dom/MNEIT)

|

18.0 TUTORING

#8.1 Student Tutoring is: (mark all that apply) 18 D)

no-not mentioned

O-type is not specified

1-inter-gthnic (N-BIT student tutors HiT students)

2-intra-ethnic (N-ET student tutors N-ZiT)

3-done by older children (cross age)

4-done by peers (seme age)

5-other (specify)

18.2 Paraprofessionals or aides give tutoring or instruction as follows:
O-area not specified 18.2 _Aé.i_
C by 1-inter-ethnic (N-EIT aide tutors EIT studeut)
e ) 2-in the acqusition of native language s!:ills
3-in the acqusition of second language slills
4~in other academic subjects
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18.3 Parent tutoring: (mark all that apply) 18.3_Q*_6_

no-not mentioned
O~-type not specified

1-inter-ethnic parent tutoring is used 1At Eval

2-intra-ethnic parent tutoring is used 3
Parents are trained to become tutors for their children: P

3-in the hone by a home-visiting teacher £ | eval

4~in an adult education component ' o

5-in school through observation and guidance of teacher Pz\

6-as parent volunteers who tutor during the school day
7-naterials are provided for use in home by parents
8-other (specify

15.0 CURRICULWN PATTEINS 19.0#

The stated curriculum pattern of the bilingual project: -
1=-Zxcopt for inclusion or N-IMT instruction the curricwlum is

otherwise typical or regular, for this state.

There are other modifications whithin the curriculum of the

bilingual program which differ from traditional, typical curri-

culum such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped togsther during part of the school day

3-flexible or mocular scheduling

4L-small group instruction

5-individualized learning

6-open classiroom

7-guided discovery and inquiry

8-a curriculum which is both child and subject-centered

9-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIVE DEVELOPiZENT

O-method not mentioned 20.1
l-structured enviriomment rich with materials child can manipulate
order, compare, match for perceptual-notor development

20,1 Cognitive development in early childhood grades is fostered through: l




4 - - e Aes @ ses o s e .. ~

B-otuer (s;;ecify
15.0 CURRICULIR. PATTEIZIS 19.0 “'L75
The stated curriculun pattern of the bilingual proicct:

i-@wcept for inclusion of N-ZMT instruction the curriculum is
otherwise typical or regular, for this state.
There are other modifications whithin the curriculum of the
bilingual program which differ from traditional, typical curri-
culun such as: (mark all that apply)

2-a non-graded classroom: pupils of different ages are
grouped tog:=ther during part of the school doy

3-flexible or modular scheduling

4-small group instruction

S5-individualized learning

6-op.n classioom

7-guided discovery and inquiry

8-a curriculum which is both child and subject-centered

S-others (specify)

10-if the program includes activities which complement
experiences children encounter in the home, community
and through mass media i.e. TV, describe below:

20.0 COGNITIV: DEVELOP: ZNT

20.1 Cognitive developuent in early childhood grades is fostered through:
O-method not mentioned 20.1 ‘
1-structured enviriomment rich with materials child can naninulate
order, compare, match for perceptual-notor development

2-non-verbal materials, such as llontessori materials from which
children can learn sensory discrimination, matching, seriation,
counting, addition, subtraction

3-labeling and discussion of concepts related to time, space, distance,
position

4-labeling and grouping actuzl objects to learn classification;
grouping objects with common attributes and labeling their
attributes (i.e. colors, sizes)

S-direct experience of processes of science through discovery, using
naterials rather than text; active experimentation by child with teacher's

6_£uid~.ncc rather thon t.ozcher dc:'on(ftration.

irect experience of math through discovery rather than instruction
7-other (specify or xerox) p. no. and document:

2C.2 Cognitive developnent in later grades (grade 4 and above) we N oL
O-nethod not nentioned IR RRR R
1-specify or xerox p. no. and docuasent
n.a.-no grade 4 or later grades
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21.0 SELF-ESTZT: 21.0__[0

Stated muthods of project compenent expected to increase self-esteem:
no-self-cstoecn not mentioned as an objective
O-self-esteen is an objective but nethods not specificd
Tcacher encourages pupil to verbally express hiis feelings:
1=through role-playing

2-puppetry : '

3-languagc-experience approach: students dictate stories from This \/“‘r |
their own experience we do

4-teacher accepts, aclmouledges ideas and feelings

5-teacher encourages non-verbal expression of child's feelings | | Z, 3 ! 5

through painting, nusic, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher: their actions are
discussed and the children are encouraged not to malke fun of
"different" ways

7-teacher provides experiences leading to coupetency and
success

8-teacher provides experiences where occasional failure is
aclmovledged as part of everyone's experience; second

attanpts are encouraged
9-other (specify) (xerox or summarize) document page #

Teacher provides experiences in pupil self-direction and acceptance of
responeibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest cente:s
13-older puils participate in cwrriculum planning and/or

developnent
14=-pupils write a bilinguel newsnaper for dissentination to the
compaunity -
15-other (specify)
22,0 LEARNING STLATEGIES 22.0 O

1-The project nentions the following specific learning strategics
as important for reaching a particular ethno-linguistic group:
(specify or xorox) Document and Page no.
Exssple: Navajo children resist participation in an authoritarian,
traditional classroom. An cpen classroom where teacher partici-
pates rather than directs all activities and students or grouns of
students initiate activites, move about freely or sit in a circle or
horseshioe rather than sit in rovs, has been found nore eff o

i3




L-Teacher accepis; wc.mivledfe:

5-teacher encourages non-verbal express
through painting, nusic, dancing

6-teacher provides experiences in which the various ways that
children act are accepted by the teacher, their actions are
discussed end the children are encouraged not to make fun of
"different” ways

7-teacher provides experiences leading to competency and
success

8-teacher provides experiences where occasional failure is
acknovledged as part of everyone's experience; second
attenpts are encouraged

9-other (specify) (xerox or sumarize) document page i

Teacher provides experiences in pupil self-direction and acceptance of
responsibility, such as:
10-pupils act as tutors for other pupils
11-puils have some options in choice of curriculum
12-pupils choose activities from a variety of interest centers
13-0lder puils participate in curriculum planning and/or
developnent
14-pupils write a bilinguel newspaper for dissemination to the
cormunity
15-other (specify)

22.0 LEARNING STRATEGILS 22.0

O

1-The project mentions the following specific learning strategies
as important for reaching a particular ethno-linguistic group:
(snecify or xerox) Document and Page no.
Example: Navajo children resist participation in an authoritarian,
traditional classroom. An open classroom where teacher partici-
pates rather tlian directs all activities and students or groups of
students initiate activites, move about freely or sit in a circle or
horseshoe rather than sit in rows, has been found more effective.

O-none uentioned

23,0 BICULTUXAL COHPOHENT

23.1

This program is: 23.1__&
1-bilingual alone

2-bilingual and bicultural

3-bilingual and multicultural

O-not specified as to which of the above

/~an ethnic studies program is included in the bilingual program

5-art, posters, pgalia, crafts of both cultures are exhibited in

the classroom
6-language and cultural content are integrated
7-other %specify)

.’..—,.—




23,2 Cross-cultural avareness: 23.2 D
If project mentions specific values or :odes of vehavior of
N-TT culture, please sumiarizc below: (or attech xerox)
found in docwent  ______ . __, page i
O-not mentioned

- - - a—

23.3 1-if project mentions efforts to decrease etanocentrisam in 23.3__._! .
either or both groups, describe below: (or xerox-document page/#)
O-none mentioned G P 4
Observation b teacdher ou'dQ.S o\a.s-e,ru(v\ 5 ran O'“‘Z
Same\pd rhildren from eachol the 3 bg:v\ wal clafs reoms
du.r(n% weeK im October to dakermine W Mmany cWildren
Plovyed fuoith Lnlldren of Mgvr Same, ehnic buckaboimd
or ‘Wit Anil\dren o8 bthar @ thnic b&c\(&ru&.\&s o\do .

23.4 In the bicultural compenent lnowledge of the N-HIT culture 23,4, |+ S
involves (mari: all that apply)
0-no bicultural component mentioned
1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politcal
novements
2- Historical-cultural heritage of the past--contributions to art
and science
P 3-'Deep' culture: family patterns and contemporary vay of life,
' 4-Itenization of surface aspects of a country--geosTaphy, dates
Int of holidays etc.
Evo\\‘ 5-4 specific culture only e.g., one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
spealiing peoples)
7-A third culture different from NEIT or T
8-Other (specify)

23.5 American culture is defined: 23.5 “S

0-not specified
1-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisn of America—-multicultural




23.3 1-if nrecject mentions efforts to decrease etunccentrism in 23.3__-_,! -
either or both groups, describe below: (or xerox-document page/#)

O-none mentioned P -} 4 ‘
Obseryotion by teadher oideS ghserving 5§ randem Z
Sampled dnildren From eachol the 3 bRingual class reoms
duri“% tweelk in Ockoher to dekermine h meany cRildrey
?\eu&c,& Wwith dnildren of i gir Same, ehhnic Puckgtound
o w-\\'\\ c,\\\\&ftv\ OQ O’\'\\q_r e thnic b&Lk%r.““ég o\Lo .

23.4 In the bicultural conmpenent !mowledge cf the N-TiT culture 23.4. q’ 5
involves (mari: all that apply)
O-no bicultural component irentioned
1-Humanistic aspects of culture: ideals and values, literature
(oral or written), achievement of particular people or politecal

novements
2- Historical-cultural heritage of the past--contributions to art
and science
P| 3-'Deep' culture: family patterns and contemporary way of life.

4-Itemization of surface aspects of a country--geosTanhy, dates
Int of holilays etc.
Evo\\° 5~k specific culture only e.g. one Indian tribe
6-Various cultures of same ethnic/linguistic group (i.e. Spanish-
speaking peoples)
7-A third culture different from NZIT or IIT
8-Uther (specify)

23.5 American culture is defined: 23.5 “S
O-not specified
T-narrovly: primarily Anglo-Saxon orientation
2-broadly: ethnic pluralisu of haerica--mul.ticultural
contrivbutions of various ethnic groups discussed
3-other(indicate document and page number for xerox) or
elaborate in your own words

24.0 COiLIUNITY COPORENT

2.1 Bilingual libreries e provided for: 24.1,_!‘_‘2,_3
O-group not specif. .
1-project children
2-adults of the project comunity
3-teachers
no-vilingual library not mentioned

24.2 An ethnic studies library is nrovided for: 24.2__&_0_“_
O-group not specified
1-project children
2-adults of the project community
3-teachers
no-ethnic studies library not mentioned

LS SN
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24,3 Provision is made by the school for irfeiming the parents
and community about the progran through: (Marl all that apply)
O-1nethod not specified
no-no provision for informing community
1 - Dbilingual newsletter
2-. monolingual newslettexr

3. 3ws

sent to mass media,

4-if articles included with project, check 4
5-bilingual fliers sent home

6-formal meetings

7-infornmal meetings open to entire community

8-neetings conducted in both languages

O-home visits

10-other (specify)

"t 11-project director personally involved in progrean

dissemination. specify how

24¢4 Community involvement in the formulation of school policies
and programs is sought through:
O-type not specified
no-not sought

1-existing community groups working with program
2-bilingual questionnaires

3-community-school staff comnittees =

4=-community advisory greups

5-formal meetins open to the entire commnity

6-informal meetings with community groups

7-other (specify)

8-project director personally seeks involvement of cormunity
in program. specify how

24.5 The schoo

keeps informed about community interests, events and

problems through:

no-no mention of school seeking to be informed about commu.. .ty

1-meetings open to the entire community conducted in both
languages

2-commumnity representatives to the school

3-bilingual questionnaire sent to the home

4-home visits by school personnel

S.aother

{ anaes )

2.3.1,5 6,89

%42, 34,568
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[l ST ol by~ v..'t.:. . aevda v wiaa seada.
8-eetings corducted in voth langueges
_Ln’\'- G-lione visits
E GL 10-other (specify)
v 11-project director personally involved in progrem
rﬂ dissemination. specify how

24,4 Comaunity involvement in the formulation of school policies
and programs is sought through: 2h.4 2! 3.4, 5,5,9
O-type not specified
no-not sought
C 1-e:tisting comiunity groups worliing with program

1M, 19 2.bilingual questionnaires
3-community-school stafi committees
L-comnunity advisory groups
5-formal meetins open to the entire comaunity
6-informal meetings with comunity groups
7-other (specify)
8-project director personally seels involvement of community

in program. specify how

24.5 The school keeps informed about cormunity interests, events and
problens through: o5, ‘l 21 __3_: L‘
no-no mention of school seeking to be informed about conmunity
1-meetings open to the entire comamunity conducted in both
languages

C| Y 2-ccrmunity representatives to the sciool
3-bilingual questionnaire sent to the hone
/-home visits by school personnel
5-other (specify)
O-method nct specified

2.6 The school is open to the community through: 24.6 2
O-not mentioned
no-school is not open to community for coumunity use
1-opening school facilities to the cormunity at large for use
C—S after school hours and on weeiiends
2-providing adult education courses (Span’ sh )
3-other (specify)

(RQLMLHV\S 'h.ou.&ve_r a.CAQ.S 'n‘om &mond Mc+ke_r~s)

25.0 LP£CT EVALUATION

25.1 Pro ject nentions description or dissenination of the bilingual | 6
progran through: 25.1 !
1-newspaper articles
2-radio programs
3-TV prograns
4-video-tapes
5-films
6-visitors to observe the progran

Piohares  about Hhal ?roju«*)
Gno Sea;h\s\\o.‘.- )

h

newsletters inm Eha s
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2572 Project's impact: 25.2 ,

1-Project mentions that other classes in the sclhocl, but

not in the program have piciec up nethods o:r waterial from

the bilinguel prograa
2-Project mentions other sciools in the local educational systen

have started bilingual prograns
3-Project mentions that o University has instituted teacher

training courses in bilingual education to meet staff devel-

oprent needs ] .
g Projeck mentions §s'\'¢b\\s\\mu\‘\ of an afer school
26,0 ROLE OF EVALUATOR S?ed a\ ?mh'\sk cmu;sc_ For teacher aides and

porent
26.1 Evaluator has field tested, on a group of children who are of
the same language, culture and grade levels as the children in l
the bilingual program: 26.1
O-not nmentioned
EV“‘\ 1-published measures

ot  2-staff developed measures
Reg 3-staff translations of published neasures
Pq 4-staff adaptations of published measures

26.2 Zvaluator has personally observed students in the program: 26.2 3
O-not nentioned
no-never

1-once or twice during the year
2-more than tvice

3-regularly

4-other (specify)

26.3 Evaluator has met with teachers: 26,3 N s i
O-not mentioned
no-never
1-once or twice during year
2-more than twice
3-regularly
4~other (spe~ify)

27.0 EVALUATION PROCEDURE
27.1  O-not specified 7. |

1-A comparison group has been chosen
2~/ comparison group will be chosen

27.2  0O-not specified (mark: all that apply) 27.2 h3¢5-, 7

1-Pre-tests have been given to project group or sample
" n

2- " will be
é 8 3-Post~tests have been given to project group or sample
(“ 4 " will be i "
, 5>-Pre-tests have been given to comparison group
" 6b- " will be " i
7-Post~tests have been given to comparison group
'FV&\ 8- " will be " &
pepo? ‘
Tune'l
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SUMMARY OF THE PRE AND INSERVICE
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In evaluating your project, we would like to know what you feel
and think about the preservice and inservice training you received. We
have made up a 1ist of topics which are often discussed during the pre-
gservice and/or inservice training workshops of bilingual education projects.
These topics, as you will see on the following page, fall into four main
groups:

1. Why the project exists and what needs it 1; designed to meet;

2. The actual techniques of instruction in the (bilingual) program;

3. The relationships between project personnel and the people and

groups to which the project is accountable;

4, Other things.

+ It is likely that there are topics that were included in your training
workshops that you will not find on this list and, at the same time, some
of the items listed will not be relevant to your project or to the training
you received. If the topic was not covered in your workshops, simply check
"no' to the question "was this topic covered" and go on to the next topic
on the 1ist. If there were things covered in your training which we have
not thought to include, we have asked that you list or describe these in
question 1 on the second page of the questionnaire.

Assuming that a topic was covered during the course of your training
(and that you have checked "yes" to the question, "was the topic covered'')
you will notice that there are three main things we would like to know:

Question #2 "If the topic was covered"

1
-

a. ‘“How adequately was the topic covered?" and
b. "Did you find (the coverage of this topic) useful in your

classroom activities?"

3 MEPRY ™
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Question #3 "Would more information on this topic be useful?"

Please check the appropriate answer to each of thesec questions.
In addition to asking you to fill out this chart for the pre-service and

inservice training you received, we would appreciate it if you would briefly

answver the questions (3) on the next page.

THANK YOU.

P.S. Any suggestions or comments that you have about this questionnaire would

also be appreciated.
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1. What topics would you have liked to have included in

your training other than the ones covered? d
' Responses Fzequency
; a. No response 4
P b. More about writing curriculum 3
- c. More about Mexican culture 2
!
!
i
! 2. Of the topics covered, which three have you used the most?
[ 3.
a. Use of Spanish Language Materials 8

b. Use of small groups

c. Appreciation of Mexican culture
d. Writing objectives

e. Understanding parents

f. No response

= O\

chets  mi SOt s AL P -

3. Were any of the topics covered of little or no value to you in
your job? .

e v W menagrresU®Pne T

a. All vere valuable . 7
b. No response 2 )
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SUMMARY OF PRE-TEST RESULTS OF THE ALUM ROCK UNIFIED
SCHOOL DISTRICT TITLE VII BILINGUAL EDUCATION PROJECT

Prepared by Thomas R. Owens, CPE Evaluator

INTRODUCTION

This report will present the findings of the October pre-testing of the
Title VII Bilingual Education Project at Conniff Elementary School in Alum
Rock Unified School District. The project involves 60 kindergarten children
{n two classes, and 30 first grade children in one class. A detailed descrip-
tion of the school, community, and staff will be given in the annual report.
The purpose of this report is to summariz: the findings of: 1) the Inventory
of Developmental Tasks, 2) the Cervenka ccoprehension of Commands and Diractions
Sub-Test, administered separately in both English and Spanish, 3) the Basic
Concepts Test, 4) the Spanish Interrogative Test, 5) Story Retelling, 6) Zthaic
Associations Observation, and 7) Parent Interview. This evaluation has been
performed by contract with the Santa Clara Center for Planning and Evaluation
(CPE) in accordance with the evaluation design for the project.

DESCRIPTION OF INSTRUMENTS USED

1. The Inventory of Developmental Tasks was developed by the Santa Clara
Unified School District as a criterion referenced instrument to measure
children's development in eight areas: coordination, visual motor, visual
perception, visual memory, auditory perception, auditory memory, language, and
conceptual. A total of 60 separate tasks are included in the inventory. This
{nstrument was administered by project aides who were trained for the task by
CPE to all project children.

2. The Cervenka Comprehension of Commands and Directions Sub-Test is a
20-item test developed by Dr. Cervenka in Texas for Mexican-American children.
It is administered separately in English and Spanish to measure children's
listening comprehension in each language. It was administered to all children
in the project as well as to a kindergarten and first grade class in a different
schooi of similar socio-ecornomic and ethnic background which served as ccuparicson

gooups

3. The Easic Concepts Test was developed locally by the project stzf”
a=d r.-*ures chiléraa's recoorition of eight colors, six shapes, numbers one
tarouzn ten, énz stiiity to ieentify 10 pictures of cormon objects, Th'c
instrument was acministered to ail project children and to the control classes.

4. The Spanish Interrogative Test measured children's ability to use the
interrogative words, "quiéh, qué, and donde" in Spanish sentences when asked to
do so. The same directions were used for project and comparison children.

5. The Story Retelling exercise of oral production consisted of the test
administrator reading several pages of a children's picture story individually
to each child in English and asking the child to retell it. The same procedures
were followed in Spanish. The tester recorded whether the child was able to
use sentences of at least four words in retelling the story. Both project and
comparison children participated in this exercise.
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6. The Ethnic Association Observation consisted of the teacher aides
observing five randomly sampled children from each of the three bilingual
classrooms during one week in October to determine how many children played
wvith children of their same ethnic background or with children of other ethnic
backgrounds also. This observation was designed to measure the degree to which
childrea of different ethnic backgrounds mixed with each other.

7. The Parent Interview schedule was developed to obtain language and
family background of Project children as well as to determine their parent's
aspirations and expectations for them, and their attitude toward bilingual
training in the schools. Parents of each child were interviewed in their homes

by the Project aides.

FINDINGS

1. Since the Inventory of Developmental Tasks (IDT) takes approximately
one hour per child to complete and since comparative datc from children in
other school districts is available, it was decided to administer this test
only to Project children. The aides who were trained to administer this test
did an outstanding job with it and learned much about their children simply

by administering these tasks.

Although the IDT assumes 8 hierarchy of tasks within cach of eight dimen-
sions, e.g., from creeping to jumping rope alome, it was found that, based
upon the 90 students tested, come tasks were out of order. For example, the
task of showing left and right hand was harder than surrounding tasks and was
found to be more of a conceptual than a coordination task. Similarly the task
on the IDT scaled as the most difficult within the conceptual dimension, that
of sorting objects two ways, proved easier than expected for the bilingual
education children. The fact that kindergarten children scored higher than
first grade children on the most simple tasks such as creepin- was accounted
for by the aides as due to the embsrrassment of certain first graders to perform
so simple a task. The mean score for each of the bilingual classes for each
task area is shown in Table 1. A summary for each class for each of the 60
tasks was provided directly to the teachers and aides in an oral feedback
session in early January. Scores on the IDT appeared average for the bilingual

Project children.
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TABLE 1

Summary of Pre-Test Results of the Inventory of Developmental Tasks

Number
of Items
TJASK AREA Per Area Mean Score Per Task Area*
Bilingual Classes
Kl K2 1st G
(X=30) (N=30) (N=30)
1. Coordinator 11 16.44 15.99 17.60
2. Visual Motor 10 12.58 15.11 15.40
3. Visual Perception S 10.98 12.49 13.05
4. Visual Memory . 8 6.93 8.82 9.84
S. Auditory Perception 7 3.22 3.84 5.18 ?
7. Language S 2.87 4.94 6.70 ;

———— s .

* Students were scored as two for correct performance of & task,

one for partial Performance, and zero for incorrect or no j
performance.

2. The Cervenka Comprehension of Commands and Directions Sub-Test was ad-
ministered in English and in Spanish. When administered in English, it
Proved to be too easy for even kindergarten students. Children in the bi-
lingual classes and comparison classes performed at approximately the same
level. Table 2 shows the performance of students in the three bilingual and
two comparison classes on each item. Because students performed so high on
the English pre-test, it will not be used as one of the posttests in May.

The Cervenka Test in Spanish proved to be more difficult for students
in both the bilingual and comparison classes. The number of children '
correctly following each direction in Spanish for each.cf the five classes
is shown in Table 3. Even for the easiest items, there. were only 10 and 13
kindergarteners respectively in each of the bilingual classes and 2ight
kindergarteners in the comparison class who could complete the task. There
were 13 first grade bilingual class children and four comparison class
children able to complete any tasks in Spanish. This Preliminary data
suggests that in classes not having bilingual education,children tend to
loose their ability to understand Spanish as they get older while the
Teverse is true in bilingual education classes.
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